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The following text gives a brief description of the Peruvian pedagogical guidelines to English 
teaching in reference to the Peruvian National Curriculum of Basic Regular Education (CNEBR) 
and official documents emitted during the period 2016-2020.

This content is addressed to English language teachers undergraduate and graduate who might 
need a practical and visual presentation of fundamental concepts for the pedagogical work in line 
with the present curriculum (CNEBR) .

The authors were motivated to produce this content as part of the staff of the training program for 
in-service teacher called Pedagogical Management of Educational Institutions Through Virtual 
Professional Communities of Work and Learning in Face-to-Face and Non-Face-to-Face 
Education at UGEL Tacna in 2020.











• Present briefly the approach, competences and capabilities 
of the English area in the CNEBR.

• Analyze the competence Read different text types in English 
as a Foreign Language, its capabilities and performances. 
Furthermore, exemplify the implementation of these 
capabilities in specific activities in our area.

• As a final challenge, you are going to analyze another 
competence in the English area.



Let’s recognize some important 
words before starting.



1) Competence (     )

2) Performance (     )

3) Standard (     )

4) Graduate profile (      )

Write the correct letter.

A C

DB



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 

2016).
• Programa curricular de educación secundaria (Minedu, 

2016).



COMPETENCES

CAPABILITIES

LEARNING STANDARDS

PERFORMANCES

AREA APPROACH

GRADUATE PROFILE



Standard Profile for the 
English Area:

Students communicate […] in 
English as a foreign language in 

an assertive and responsible 
manner to interact with other 

people in different contexts and 
for different purposes.
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Relates contents in the classroom with activities in real 

social contexts.

It is sociocultural:  English, as a language, is  located in 

diverse social and cultural contexts and generates individual 

and collective identities.

Gives importance to social interactions and student’s 

personal experiences. 
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Specific 
descriptions of 
each capability

PERFORMANCE Graduate Profile



14º Read different text types
in English as a foreign

language

13º Communicate in English 
as a foreign language

15º Write different text types
in English as a foreign

language

Competences

In the English 

Area (CNBR)
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14.1. Gets information from written texts.

14.2. Infer and interpret information from written texts.

14.3. Reflect and evaluate the form, 
content and context of written texts.

CAPABILITIES



Literal questions Inferential questions Critical questions

Reading on the lines Reading between lines Reading beyond lines

Stated facts in text: names, 
dates, specific data, settings

Build on facts in text: 
Predictions, sequences…

Judgements of the text
based on: facts or opinions, 
comparison, cause and effect



Note: This picture was taken from the strategy: Learning at Home (MINEDU, 2020).
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14.1. Get 

information 

from written 

texts.

Identify explicit, relevant and complementary information by integrating data 
found in different parts of a poster, which contains various complex elements in 
their structure and varied vocabulary about wildlife conservation.

1. Which animal has strong legs?
a) Condor
b) Puma

2. Does the condor have a long tail?
a) Yes, it does.
b) No, it doesn’t.

14.2. Infer 

and interpret 

information 

from written 

texts.

∙ Deduce various logical relationships (addition, contrast, sequence, similarity-
difference, cause and consequence) and hierarchical (main and complementary 
ideas, and conclusions) in a poster written in English from explicit and implicit 
information. Point out the characteristics of beings, objects, places, and events, 
and the meaning of words, phrases, and expressions in context.

∙ Explain the topic and the communicative purpose. Example: Exchange personal 
information; talk about skills, possessions, preferences, sports, and places; talk 
about ongoing, past, and daily activities; describe work, school; identify land forms 
and buy food. Distinguish the relevant from the complementary by linking the text 
with students’ experience to build the meaning of the text written in English and 
relating it to students’ experience and knowledge, and to other texts.

1. What kind of text is this?
a) Story
b) News
c) Poster

2. What does wild life mean?

14.3. Reflect 

and 

evaluate the 

form, 

content and 

context of 

written 

texts.

∙ Give opinion in English, orally or in writing, about the content and organization of 
the written text in English, as well as the communicative purpose and intention of 
the author based on their experience and context.

1. What is the purpose of the text?
a) To invite people to the zoo.
b) To describe wild animals
c) To invite people to protect wild animals
d) b and c

2. Why is it important to protect wild animals?
a) Because we can play with the animals
b) Because we can take pictures of the animals in 
the zoo.
c) Because wild animals play an important role in the
ecosystem.

3. How can you help to protect wild animals in your locality?
4. What is the main problem that affect wild life in Tacna?



Answer literal, inferential and 
critical questions according to the

previous content. 



ALiteral level

1.- It is not a competence in the English Area…

a) Read different text types in English as a foreign language.

b) Get information from written texts.

c) Communicate in English as a foreign language.

d) Write different text types in English as a foreign language.



2.- Organize the capabilities (1-3) for the competence Read
different text types in English as a foreign language.

____ Infer and interpret information from written texts.

____ Reflect and evaluate the form, content and context of written texts.

____ Get information from written texts.

Literal level



Literal level

3.- What information does not correspond to the English 
Area approach?

a) Sociocultural approach
b) Communicative approach
c) Behaviorist approach
d) a and b



AInferential level

Maria is from Lima, but she lives in Tacna. She is 23 years. She studies English at CEID 
and works in the afternoon. 
Every morning, she goes to her workplace downtown by bus. She turns on her computer
and starts typing and answering calls. She writes and answers emails. Her boss is a well-
known doctor. That's why there are always a lot of people to attend.

Based on the previous information identify the categories of the following questions:

a) Critical question.
b) Inferential question
c) Literal question

1. (____) Based on the text What is Maria’s job?
2. (____) Where is Maria from?
3. (____) What are the advantages and disadvantages to work and 

study at the same time? Please support your opinion.



Critical level

1) Do you consider it is important to know about the question levels? 
Why?
2) Do you think critical questions are essential in the competence: 
Read different text types in English? Why?
3) Does the national curriculum content make sense in your English 
teaching practice? Why? Why not?
4) What’s the most important learning in this class?



Let’s work the communicative or writing competence chart
INSTRUCTIONS

- You can work in group (maximum 3 participants).
- Use Google Docs for your collaborative work.
- Complete our learning purpose template (see Reading 

competence for second grade).
- Revise and edit the language.
- List examples of practical teaching activities.
- Use your creativity for a good presentation.



MINEDU (2016). Programa curricular de educación secundaria.
http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-

educacion-secundaria.pdf

MINEDU (2016). Currículo nacional de educación básica regular.
http://www.minedu.gob.pe/curriculo/

https://www.youtube.com/watch?v=wfhB7fqg4BI

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M.
(2021). General Guidelines for the English Area in the Peruvian National Curriculum of Regular Basic Education [PowerPoint 
slides]. www.editoresacademicos.com.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.

http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-educacion-secundaria.pdf
https://www.youtube.com/watch?v=wfhB7fqg4BI
https://www.youtube.com/watch?v=wfhB7fqg4BI






• Understand what a learning experience is according 
to the official documents.

• Explore recurrent components of a learning 
experience.

• As a final challenge, you are going to apply what you 
have learnt solving a Google Form questionnaire.



Let’s recognize some important 
words before starting.



1) Lead-in (     )

2) While-Reading     (     )

3) Warm-up (     )

4) Post-Reading    (      )

5) Aim (      )

Write the correct letter.

1

3

4

2

5



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 2016).

• Programa curricular de educación secundaria (Minedu, 2016).

• Resolución Viceministerial N° 00093-2020 MINEDU “Orientaciones 
pedagógicas para el servicio educativo de educación básica regular 
durante el año 2020 en el marco de la emergencia sanitaria”



Let’s read
this information

LEARNING EVIDENCES

EVALUATION CRITERIA

MEANINGFUL
SITUATIONS

LEARNING EXPERIENCES

GUIDANCE FOR TEACHING 
AND LEARNING PROCESS



Starting from meaningful 

situations.

Generate interest and disposition 

as a condition from learning.

Learning by doing.

Starting from previous 

knowledge.

Build new knowledge.

Learning from mistakes.

Generate cognitive conflict.

Measure student progress from 

one learning level to a higher one.

Promote cooperative work.

Promote complex thinking.

Currículo nacional de educación básica regular (Minedu 2016, pp. 171-173)



❖ They organize educational activities.

❖ They can be projects, learning units, case studies, among others. 

❖ They must account for problematic situations.

❖ They are oriented to the gradual development of competences. 

Resolución Viceministerial N° 00093-2020 MINEDU
“Orientaciones pedagógicas para el servicio educativo de educación básica regular durante el año 2020 en 

el marco de la emergencia sanitaria”



❖ They are challenging situations.

❖ They motivate students to select, mobilize and 
combine capabilities to solve the challenge.

❖ They can be real or simulated but practicable.

❖ They are selected from daily life activities.

Situations related to health care, the environment and 

survival.

Situations related to coexistence at home.

Situations related to citizenship and the common good.

Situations related to emotional well-being.

Situations related to the use of free time.

Currículo nacional de educación básica regular (Minedu, 2016, p. 171)

Resolución Viceministerial N° 00093-2020 MINEDU
“Orientaciones pedagógicas para el servicio educativo de educación 

básica regular durante el año 2020 en el marco de la emergencia 
sanitaria”



Resolución Viceministerial N° 00093-2020 MINEDU
“Orientaciones pedagógicas para el servicio educativo de educación básica regular durante el año 2020 en el marco de la emergencia 

sanitaria”

❖ Productions and/or performances carried out by students

❖ They show students’ learnings and the level of achievement of 
competences.

❖ Reflect and evaluate the form, content and context of written texts.



❖ They allow students to develop a task that requires them to show 

their level of learning.

❖ They serve to interpret students’ responses in relation to what they 

are expected to do.

❖ The learning standards and/or grade performance are taken as 

references.

❖ They are contained in the assessment instruments (checklists, 

assessment scale, rubrics, among others).



TitleMaterial and 
resources

Meaningful
situation

Pre/while/post
activities • Learning evidences

• Evaluation criteria 
• Assessment 

instruments

Learning purposes:
1. Competences
2.  Capabilities
3.  Performances
4. Transversal 
approaches



Observe the following learning
experience taken from the strategy
Learning at Home (Minedu, 2020)
and identify the main components.



Title

Main activities

Meaningful
situation

Challenge
Learning product

.

Materials and 
resources

Starting from 
meaningful situations.

Generate interest and 
disposition as a condition

for learning.

DÍAS 2 Y 4

Actividad 1: Change theWorld

Actividad 2: Do it yourself–D.I.Y.

Hi!

Gracias por conectarte y ser parte de Aprendo en casa.

Los adolescentes pueden cambiar el mundo y resolver problemas colaborando y siendo creativos, ¿qué

problemas afectan hoy a tu comunidad? ¿Qué fuentes de información son confiables para conocer más

sobre estos problemas? ¿Cómo puedes ser parte de la solución? ¿Cuál es tu plan de acción? ¿Puedes

comunicar en inglés las formas en las que podemos resolver problemas en nuestra comunidad y crear

conciencia? En esta guía encontraremos respuestas a estas y otras preguntas.

¡Empecemos!

Si tienes alguna dificultad para realizar la actividad, solicita el apoyo de un familiar.

PRIMERO, ¿QUÉ NECESITAMOS?

• Dos entrevistas a adolescentes que están cambiando el mundo. Estos textos están

en la plataforma como Recurso.

• Si tienes un diccionario español - inglés / inglés - español en casa, úsalo solo cuando

sea realmente necesario. Evita el uso de traductores, podrían confundirte. Recuerda

utilizar la Internet en compañía de una persona adulta responsable.

• Las actividades están secuenciadas para que puedas realizar la tarea solo. ¡Parte de

tu aprendizaje es serautónomo!

SEGUNDO, ¿QUÉ HAREMOS?

Leerás dos entrevistas a adolescentes que están cambiando el mundo, e identificarás

vocabulario y frases sobre problemas de su comunidad y del mundo. Finalmente,

crearás una entrevista en inglés para crear conciencia sobre un problema que afecte

al mundo oa tu comunidad.

Tenemos entre 30 y 40 minutos para realizar cada actividad de esta guía.

¿Preparada/o?

Material elaborado en colaboración con el British Council y RELO Andes de la Embajada de Estados Unidos.

English: Level Pre A1

WEEK 22

My Project*



English: Level Pre A1

WEEK 22

My Project*

LET’S SELF-ASSESS!

Los adolescentes pueden cambiar el mundo y resolver problemas colaborando y siendo creativos, ¿qué

problemas afectan hoy a tu comunidad? ¿Qué fuentes de información son confiables para conocer

más sobre estos problemas? ¿Cómo puedes ser parte de la solución? ¿Cuál podría ser tu plan de

acción?

¿Puedes comunicar en inglés las formas en las que podemos resolver problemas en nuestra

comunidad y crear conciencia?

Expresa cuánto sabes en inglés con las frases en la parte superior de la tabla. Marca con una “X”

donde creas conveniente. Aquí no hay respuestas correctas. Solo responde con honestidad.

Educación Secundaria

Material elaborado en colaboración con el British Council y RELO Andes de la Embajada de Estados Unidos.

Activity 1 Change the World

LEAD IN

Complete the chart with the words in the boxes. Follow the example:

Name: Joel Huarachi - José Quisocala - Malala Yousafzai.

City and Country: Arequipa, Peru –Puno, Peru –Swat, Pakistan.

Roles: innovator – inventor – campaigner

¿Lo puedo hacer?

No, necesito  

ayuda
Un poco,  pero

necesito 

ayuda

Sí puedo Sí puedo  

y muy bien

1. ¿Puedo identificar información  específica en

un texto breve y simple?

2 ¿Puedo identificar los propósitos de los  jóvenes

activistas?

3 ¿Puedo organizar mis ideas para crear  una 

entrevista breve ysencilla?

PRE-READING 
ACTIVITIES

Starting from previous 
knowledge.

Measure student progress 
from one learning level to a 

higher one.

Generate interest and 
disposition as a 

condition for learning.



WHILE-
READING/LISTENING

Build new knowledge.

Malala Yousafzai:

A young education activist  

from Pakistan

“One child, one teacher, one book  

and one pen can change the world”

Hi Malala. Welcome to our TV show Teens
Have a  Voice.

Hello and thank youfor the invitation.

Please, tell us about the problem in
your  community.

Well, in Pakistan some girls cannot go to school 
or  work. They can only stay home and pray. That
is not  fair!

You are right. That is terrible! Education is
very  important for boys and girls. So, what
activities  do you do to help girls?

Well, I give speeches and write books about 
girls’

education. I wrote a book called I Am Malala. It’s my  
biography.

Wow! It is a famous book! What is the message  
of your book?

Fight for equality for girls and women in the world.

Malala, thank you very much for your time. Do  
you have a message to share?

My personal quote is: “One child, one teacher, one  
book, and one pen can change the world”.

That’s a great message! Keep changing the world.

Thank you.

LISTEN AND READ

Listen to and read the interviews with Malala1 and JoséAdolfo2.

Name: José Quisocala Name: Name:

:City and

Country:

:City and

Country: 

City and

Country: Puno, Peru

Role: Role: campaigner Role:

Who are they?



Build new knowledge.

EDUCACIÓNSECUNDARIA

English: Level Pre A1
My Project

José Quisocala: A Young  

banker from Arequipa,Peru
“Use your creativity to change theworld!”

José Adolfo, welcome to our radio show Young  
Leaders.

Hi and thanks for theinvitation.

Please, tell us about one of the problems in your  
community.

In my community, some teenagers and kids don’t  
go to school because they need to work.

That’s terrible!

So I started Bartselana Student Bank with one  
mission: to help students earn money and save  
money too.

That’s interesting! How do students earn money?

Well, there is a kiosk in my school, teenagers and

LET’S UNDERSTAND!

UNDERSTAND- EXERCISE 1

Complete the sentences with Malala and José’s information from the texts. Follow the example:

Example: Malala is a young activist from Pakistan (example).

1.“Teens have voice” is a .

2.TheprobleminMalala’scommunityisthatsomegirls .

3.Malala’s famousbook is called .It’sa __ .

4. The message of Malala’s book is “ ”

5.José Quisocola is a young from .

6. The problem in José’s community is that some teenagers and kids

because they need towork.

7.Bartselana helps kidsand teenager and money.

8. José’s message is “ ”.

kids can sell used paper and plastic to recycling  
centres there.

That’s a great idea!

Oh yeah! Teenagers and kids open their bank accounts  
in Bartselana Students Bank. There are more than  
3,500 students with bank accounts They deposit the  
money they get from the recycled plastic and paper  
into theiraccounts.

Fantastic! Do you have a message to share?

Use your creativity to change the world! My  
favourite quote from Jane Goodall is:“Children can  
change the world”.

That’s a great message! Keep changing the world.

Thank you very much.

NOTE

Jane Goodall isan
English scientist.

Learning from 
mistakes.

Learning by doing.

Get information from
written texts.



Build new knowledge.

Learning from 
mistakes.

Learning by doing.

Get information from
written texts.

EDUCACIÓNSECUNDARIA

English: Level Pre A1My Project

NOTA

Recordemos que usamos el imperativo  
para pedir a otra persona hacer algo.

the sentences that you find in the interviewswith

LET’S PRACTISE!

PRACTISE – EXERCISE 1

Classify the following phrases in the chart. Check

Malala and José. Followthe examples:

1. Use your creativity to change the world! 

2. “Every minute is a chance to change the

world”. Dolores Huerta

3. I wrote a book called I Am Malala.

4. “One child, one teacher, one book and one  

pen can change the world”–Malala.

5. In Pakistan many girls cannot goto school  

or work.

6. Help your communitywithyourdetermination

and motivation.

7. In my community some teenagers and kids

don’t go to school because they need to

work.

8. “Children can change the world” – Jane

Goodall.

9. Iron is very good for people with anaemia.

10.Fight for equality for girls and women in

the world.

FACTS QUOTES CALLS FOR ACTION

Example: I wrote a bookcalled  “I am

Malala”.

Example: “Every minute is a  

chance to changethe world”.

Examples: Use your creativityto  

change theworld!

LISTENING COMPREHENSION

PRACTISE – EXERCISE 2

Listen to an interview with Joel Huarachi3 about his project. Choose

the correct answer a, b or c. You will listen to the interview twice.

Follow the example:

Example:

The name of thepodcast is .

a. Game Leaders b. GameChangers c. Changes

3. Adaptado para fines educativos de CRFA LUPAKAS JULI CREA EMPRENDE. (2018). Recuperado de https://www.youtube. 

com/watch?v=7Qf_i3Hw1jM&feature=youtu.be el 16 de octubre 2020.

Infer and interprete 
information from
written texts.

https://www.youtube.com/watch?v=7Qf_i3Hw1jM&amp;feature=youtu.be%20el%2016%20de%20octubre%202020


Build new knowledge.

Learning from 
mistakes.

Learning by doing.

Reflect and evaluate
the form, content and 
context of written texts.

Infer and interprete 
information from
written texts.

EDUCACIÓNSECUNDARIA

English: Level Pre A1My Project

1. The problem in hiscommunity is .

a. Contamination

b. Inequality

c. Anaemia and malnutrition

2. The project is .

a. To raise awareness

b. To produce a healthy andnutritious snack

c. To stop contamination

3. Joel’s message is .

a. Help your community with your determination and motivation.

b. Fight against inequality.

c. Respect the environment.

4. Joel’s favourite quote is .

a. “Children can change theworld”.

b. “Every minute is a chance to change the world”.

c. “One child, one teacher, one book and one pen can change the world”.

LET’S CREATE!

Create an interview about a problem

Por mucho tiempo se ha dicho que los adolescentes son el futuro, pero en realidad son el presente y

pueden cambiar el mundo y resolver problemas colaborando y siendo creativos. La semana pasada

elaboraste un organizador visual sobre un problema específico y ahora debes prepararte para dar

una entrevista que ayude a generar conciencia sobre el problema que escogiste.

Step 1:Reread your graphicorganizer and sentences from last week.

Example:

The river is contaminated because people throw garbage intoit.  

Step 2: Think of actions that can help solve the problem.

Example:

Let´s clean the river.

Step 3: Combine the ideas from Step 1 and Step 2 and describe the problem and calls for action to help

solve the problem. Followthe example.

Example:

The river is contaminated because people throw garbage into it. Let’s clean the river.

Activity 2 Do it yourself – D.I.Y.

Generate cognitive
conflict.

Promote complex 
thinking.



EDUCACIÓNSECUNDARIA
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3. MESSAGES

• My favorite quote is…

• Fight for

• We have to …

• Let’s …

Quotes

1. GREETINGS

• Good morning

• Thank you for the  

invitation

• It is nice tomeet  

you too

2. TALKING ABOUT THE  

PROBLEM

• There is / are…

• In my opinion …

• I think…

• That’s a great idea.

Use facts

Step 4: Pretend you are a famous innovator, inventor or campaigner. Write your interview script. You can  

use the following “useful phrases” and the suggested template:

Useful phrases

Suggested template

Host Guest INTERVIEW

interviewer Hello (add your name) . Welcome to  our radio show “YoungVoices”.

you Hello, (addgreetings).

interviewer Please, tell us about the problem in your community.

you Well,…(talkabout the problem,use facts fromstep 1)

interviewer
You are right. That is terrible! So what activities can we do to raise  

awareness about the problem?

you (add calls for action from steps2and 3)

interviewer What  message do  you want to share?

you (add a message or quote related to the problem)

interviewer That’s a great message! Keep changing the world.

you Thankyou!

Resources:
Language function

Resources:
Format and support
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Mientras elaboras tu entrevista es importante que tomes en cuenta estas características:

Características o criterios Sí No

1. La entrevista es sobre un problema seleccionado la semana anterior en tu  organizadorgráfico.

2. La entrevista contiene al menos dos oraciones con las causas, efectos y la  llamada a la acción

relacionadasal problema escogido la semana pasada.

3. La entrevista contiene un mensaje ocita (quote) relacionada al problema

4. La entrevistacontieneun inicio, describe el problema y tiene un final.

LET’S SHARE!

Muestra tu idea a tus padres, hermanas y

hermanos, a quienes tengas en casa, o a tu

profesora o profesor si, están en contacto, y

explícales las cuatro características que tu

entrevista debe tener. Toma nota de los aportes

y mejora tu idea para hacer tu texto en inglés.

LET’S REFLECT!

¡NOTEMOS ALGO!

Luego de haber realizado las actividades 1y 2 puedo concluir que:

2. “fact”: b. Hechos, datos oacontecimientos  

verdaderos.

3. “call foraction”:

c. Cita o transcripciónde lo que  
alguien dijo oescribió.

1. “quote”:

a. Llamar a la movilización para  
realizar una acción enespecífico.  
En estos casos normalmente se  
utiliza el imperativo.Reflection

Assesment
instrument: 
Checklist



EDUCACIÓNSECUNDARIA
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Ahora, reflexionemos:

¿Cuánto has aprendido esta semana? ¿Escuchaste el Audio del Recurso? ¿Revisaste si tus respuestas  

coinciden con la clave de respuestas? ¿Qué te comentaron sobre la entrevista en inglés que creaste?

¿Qué opinas tú? Dale un visto bueno a una de las cuatro opciones. Selecciona la opción que mejor  

exprese lo que puedes hacer ahora que culminaste las dos actividades de la semana.

¿Lo puedo hacer?

No, necesito  
ayuda

Un poco,  
pero necesito 

ayuda
Sí puedo Sí puedo  

y muy bien

1. ¿Puedo identificar información  

específica en un texto breve y

simple?

2. ¿Puedo identificar los propósitos

de los  jóvenes activistas?

3. ¿Puedo organizar mis ideas para

crear  una entrevista breve y

sencilla?

El presente documento tiene fines exclusivamente pedagógicos y forma parte de la estrategia de

educación a distancia gratuita  que imparte el Ministerio de Educación.



Let’s answer a questionnaire where we reflect about our 
learning
INSTRUCTIONS

- Work alone.
- Read the content again in the PDF  version.
- Underline the most important ideas.
- Revise the content in the official documents
- Answer a Google Form questionnaire.



MINEDU (2016). Programa curricular de educación secundaria.
MINEDU (2016). Currículo nacional de educación básica regular.
Resolución Viceministerial N° 00093-2020 MINEDU
“Orientaciones pedagógicas para el servicio educativo de educación 
básica regular durante el año 2020 en el marco de la emergencia sanitaria”
MINEDU (2020). Estrategia Aprendo en Casa. 

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M. 
(2021). General Guidelines for the English Area in the Peruvian National Curriculum of Regular Basic Education
[PowerPoint slides]. www.editoresacademicos.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.







• Understand what evaluation criteria are according to the 
official documents.

• Explore some instruments that contain evaluation criteria.

• Identify evaluation criteria in a learning experience 
(Learning at Home)

• As a final challenge, you are going to apply what you have 
learnt solving a Google Form questionnaire.



Let’s recognize some important 
words before starting.



1) Rubrics (     )

2) Rating scale (     )

3) Checklist (     )

4) Literal rating scale (     )

5) Feedback (     )

Write the correct letter.

1

2

3

4

5

Very bad Bad Okay Good Great Excellent



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 2016).

• Programa curricular de educación secundaria (Minedu, 2016).

• Resolución Viceministerial N° 00094-2020 MINEDU “Norma que 
regula la evaluación de las competencias de los estudiantes de 
la educación básica.”



EVALUATION CRITERIA

ACHIEVEMENT LEVEL

LEARNING EVIDENCES

EVALUATION INSTRUMENTSLet’s read
this information



❖ They are specific referents to give an evaluative judgment.

❖ They are related to learning standards and performances.

❖ They describe characteristics or qualities of evidences.

Resolución Viceministerial N° 00094-2020 MINEDU
Aprobar el documento normativo denominado “Norma que regula la Evaluación de las Competencias de los 

Estudiantes de Educación Básica”



❖ They allow students to develop a task that requires them to 

show their level of learning (standards).

❖ They serve to interpret students’ responses in relation to 

what they are expected to do.

❖ They must be written in clear and simple language.

Programa curricular de educación secundaria (Minedu 2016, p. 19)



Checklist: 
• What do they have to do? 

• Do they do it?

Rating scale: 
• What do they have to do?

• How well? How often? 

(and others)

Resolución Viceministerial N° 00094-2020 MINEDU
“Norma que regula la evaluación de las competencias de los estudiantes 

de la educación Básica”

Rubrics: 
• How well do they do it?  

• What do they have to do?

• How do they do it? 



ACHIEVEMENT LEVEL 

(LITERAL 

SCALE)

DESCRIPTION

AD OUTSTANDING LEVEL

When students show a higher level than the expected level in regard to the competition. 

This means that they  demonstrate learnings that go beyond the expected level.

A EXPECTED LEVEL

When students show the expected level regarding the competence, demonstrating 

satisfactory domain in all the proposed tasks and in the scheduled time.

B IN PROCESS

When students are near to or close to the expected level regarding the competition, for 

which they require support for a reasonable time to achieve it.

C BEGINNING

When students show minimal progress in a competence according to the expected level. 

They frequently show difficulties in the development of the tasks, which is why they need 

more time of teacher’s support and intervention.

❖ Descriptions of students’ learning situation. ❖ They are in relation to the learning purposes.



❖ They are contained in the assessment instruments (checklists, 

assessment scale, rubrics, among others).
Resolución Viceministerial N° 00093-2020 MINEDU

“Orientaciones pedagógicas para el servicio educativo de educación básica 
regular durante el año 2020 en el marco de la emergencia sanitaria”

❖ Productions and/or performances carried out by students.

❖ They show students’ learnings and the level of achievement of 

competences.

❖ They are related to specific learning purposes.



Observe the evaluation criteria at 
the strategy Learning at Home and 

identify the main components.



Build new knowledge.

Learning from 
mistakes.

Learning by doing.

Reflect and 
evaluate the form, 
content and context
of written texts.

Generate cognitive
conflict.

Promote complex 
thinking.

EDUCACIÓN SECUNDARIA

English: Level Pre A1
My

Project

LET’S CREATE!

Create an interview about a problem

Por mucho tiempo se ha dicho que los adolescentes son el futuro, pero en

realidad son el presente y pueden cambiar el mundo y resolver problemas

colaborando y siendo creativos. La semana pasada elaboraste un

organizador visual sobre un problema específico y ahora debes prepararte

para dar una entrevista que ayude a generar conciencia sobre el problema

que escogiste.

Step 1: Reread your graphic organizer and sentences from last week.

Example:

The river is contaminated because people throw 

garbage into it.  Step 2: Think of actions that can help

solve the problem.

Example:

Let´s clean the river.

Step 3: Combine the ideas from Step 1 and Step 2 and describe the

problem and calls for action to help solve the problem. Follow the

example.

Example:

The river is contaminated because people throw garbage into it. Let’s clean 

the river.

Activity 2

Do it yourself – D.I.Y.



Resources:
Language function

Resources:
Format and support

EDUCACIÓNSECUNDARIA

English: Level Pre A1My Project

3. MESSAGES

• My favorite quote is…

• Fight for

• We have to …

• Let’s …

Quotes

1. GREETINGS

• Good morning

• Thank you for the  

invitation

• It is nice tomeet  

you too

2. TALKING ABOUT THE  

PROBLEM

• There is / are…

• In my opinion …

• I think…

• That’s a great idea.

Use facts

Step 4: Pretend you are a famous innovator, inventor or campaigner. Write your interview script. You can  

use the following “useful phrases” and the suggested template:

Useful phrases

Suggested template

Host Guest INTERVIEW

interviewer Hello (add your name). Welcome to our radio show “YoungVoices”.

you Hello, (add greetings).

interviewer Please, tell us about the problem in your community.

you Well, …(talk about the problem, use facts from step 1)

interviewer
You are right. That is terrible! So what activities can we do to

raise  awareness about the problem?

you (add calls for action from steps 2 and 3)

interviewer What message do you want to share?

you (add a message or quote related to the problem)

interviewer That’s a great message! Keep changing the world.

you Thank you!



My Project: Características o criterios Sí No

1. La entrevista es sobre un problema seleccionado la semana anterior 

en tu  organizador gráfico.

2. La entrevista contiene al menos dos oraciones con las causas, 

efectos y la  llamada a la acción relacionadas al problema escogido la

semana pasada.

3. La entrevista contiene un mensaje o cita (quote) relacionada al 

problema

4. La entrevista contiene un inicio, describe el problema y tiene un final.

1. Adapt the text to the communicative situation.

Adapt the text that he / she writes in English to the 

communicative situation considering the textual type, some 

characteristics of the discursive genre, the format, the support 

and the purpose. Example: Exchange personal information; 

talk about skills, possessions, preferences, sports, and 

places; talk about ongoing, past, and daily activities; describe 

work, school; identify landforms and buy food

2. Organize and develop ideas in a coherent and 

cohesive way.

Produce written texts in English around a topic with 

coherence, cohesion and fluency according to their level. 

Organize the text by establishing logical relationships 

(addition, contrast, sequence, similarity-difference, and 

cause-effect) and expanding information in a relevant 

way with appropriate vocabulary.

Textual resource: a complementary idea (a 
quote)

3.Use conventions of written language in a relevant way. Use written 

language conventions as medium-complexity grammar and spelling 

resources that give clarity and meaning to the text. Example: Verb to be; wh-

questions —what, how, where, what, when, what time, how often, whose, 

how many, how much; possessive adjectives and nouns; personal and 

object pronouns; demonstrative pronouns; adverbs of frequency; can; 

present simple and continuous; quantifiers; comparative and superlative 

adjectives. Use textual resources  to clarify and reinforce meanings in the 

text.

4. Reflect on and evaluate the form, content 

and context of written texts.

Evaluate their written text in English to improve 

it considering grammatical and spelling aspects, 

and the characteristics of textual types and 

discursive genres, as well as other conventions 

related to written language.

CHECKLIST: WRITTEN EVIDENCE



¿Lo puedo hacer?

No, necesito  
ayuda

Un poco,  
pero

necesito 
ayuda

Sí puedo Sí puedo  
y muy bien

1. ¿Puedo identificar información  

específica en un texto breve y

simple?

2. ¿Puedo identificar los propósitos de

los  jóvenes activistas?

3. ¿Puedo organizar mis ideas para

crear  una entrevista breve y

sencilla?

El presente documento tiene fines exclusivamente pedagógicos y forma parte de la estrategia

de educación a distancia gratuita  que imparte el Ministerio de Educación.

Rating scale



Let’s answer a questionnaire where we reflect about our 
learning
INSTRUCTIONS

- Work alone.
- Read the content again in the PDF  version.
- Underline the most important ideas.
- Revise the content in the official documents
- Answer a Google Form questionnaire.



MINEDU (2016). Programa curricular de educación secundaria.

MINEDU (2016). Currículo nacional de educación básica regular.

Resolución Viceministerial N° 00094-2020 MINEDU
Norma que regula la evaluación de las competencias de los estudiantes 
de la educación Básica

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M.
(2021). General Guidelines for the English Area in the Peruvian National Curriculum of Regular Basic Education

[PowerPoint slides]. Editores Académicos.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.







• Explore the standard for the competence Read 
Different Text Types in English as a Foreign 
Language.

• As a final challenge, you are going to analyze 
the outstanding level of the same standard.



Let’s recognize some important 
words before starting.



1

3

4

2

5Write the correct letter.
1) Expected achievement (     )

2) Competence (     )

3) Standard (     )

4) Performance            (     )

5) Capability (     )



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 

2016).
• Programa curricular de educación secundaria (Minedu, 

2016).



Descriptions of 
competence
development

They are…

(Currículo nacional de educación básica regular; 2016, p. 98)



• Serve to identify how close or far students 
are in relation to the expected achievement 
at the end of each learning cycle.

• There is a diversity of learning levels 
in the same grade.



- To give feedback.

- To adecuate activities according

to students’ necessities.

- To guide the planning of activities.
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14.1. Get information from written texts.

14.2. Infer and interpret information from written texts.

14.3. Reflect and evaluate the form, 
content and context of written texts.

CAPABILITIES



Level Description of the levels of competence development: READING
8 Outstanding level Read different text types in English with varied and specialized vocabulary and structures. Integrate ambiguous or conflicting information located 

in different parts of the text. Interpret the text to build its global meaning from relevant and complementary information. Reflect on the forms 
and content of the text assuming a position; assess the use of language, textual resources, as well as the effect of the text based on their 
knowledge and the socio-cultural context in which it was written.

7 Expected level at the
end of cycle VII
(3°, 4°, 5° grade)

Read different text types in English with some complex structures and varied and specialized vocabulary. Integrate conflicting information located 
in different parts of the text. Interpret the text integrating the main idea with specific information to build its overall meaning. Reflect on the 
forms and contents of the text. Evaluate the use of language and textual resources as well as the effect of the text on the reader based on their 
knowledge and the sociocultural context.

6 Expected level at the
end of cycle VI
(1°, 2° grade)

Read different text types in English that feature simple structures and some complex elements with varied everyday vocabulary. Obtain 
information and integrate data that are in different parts of the text. Make local inferences from explicit and implicit information and interpret 
the text by selecting relevant and complementary information. Reflect on various aspects of the text, evaluating the use of language and the 
intention of the most common textual resources based on their knowledge and experience.

5 Expected level at the
end of cycle V Read different text types that feature simple structures with frequently used vocabulary. Obtain little obvious information distinguishing it from 

other close and similar. Make local inferences from explicit and implicit information. Interpret the text relating relevant information to build its 
global meaning. Comment on important events and ideas in the text from your own experience.

4 Expected level at the
end of cycle IV

Read different text types that are simple in structure, dominated by familiar expressions and illustrations that support central ideas. Obtain 
explicit and relevant information located in obvious places in the text. Make local inferences from explicit information and interpret the text, 
relating recurring information. Comment on what they liked the most about the text they read.

3 Expected level at the
end of cycle III

This level is based on level 3 of the competence "Communicate orally in English as a foreign language"

2 Expected level at the
end of cycle II

This level is based on level 2 of the competence "Communicate orally in English as a foreign language"

1 Expected level at the
end of cycle I

This level is based on level 1 of the competence "Communicate orally in English as a foreign language"



1
4

°
R

e
a

d
d

if
fe

re
n

t
te

x
t

ty
p

e
s

in
 E

n
g

li
s

h

a
s

 a
 f

o
re

ig
n

la
n

g
u

a
g

e
. 

14.1. Get

information 

from written 

texts.

Identify explicit, relevant and complementary information by distinguishing
dispersed details in the text, which contains some complex elements in their
structure and everyday vocabulary about in various text types written in 
English.

Read different text types in 

English that feature simple 

structures and some complex 

elements with everyday 

vocabulary. Obtain

information and integrate

data that are in different parts 

of the text. Make local 

inferences from explicit and 

implicit information and 

interpret the text by selecting

relevant and complementary 

information. Reflect on 

various aspects of the text 

evaluating the use of 

language and the intention of 

the most common textual 

resources based on their 

knowledge and experience.

14.2. Infer and 

interpret 

information 

from written

texts.

∙ Deduce various logical relationships (addition, contrast, sequence, similarity-

difference and cause) and hierarchical (main and complementary ideas, and

conclusions) in a text written in English from explicit and implicit information. Point

out the characteristics of beings, objects, places, and events, and the meaning of

words, phrases, and expressions in context.

∙ Explain the topic and the communicative purpose. [Example: Exchanging

∙ personal information; talking about skills, possessions, preferences, sports, and

places; talking about ongoing, past, and daily activities; describing work,

school; identify land forms and buy food]. Distinguish the relevant from the

complementary by linking the text with their experience to build the meaning of

written texts in English and relating it to their experience and knowledge, and to

other texts.

14.3. Reflect and 

evaluate the 

form, content 

and context of 

written texts.

∙ Give opinion in English, orally or in writing, about the content and organization of

written texts in English, as well as about the communicative purpose and intention

of the author based on their experience and context.

This part [...] changes

in 2nd  grade

EXPECTED LEVEL AT THE 
END OF CYCLE VI

CAPABILITIES PERFORMANCES 
(1st grade in process toward….)



EXPECTED LEVEL AT THE 
END OF  CYCLE VI

CAPABILITIES
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14.1. Get 

information from 

written texts.

Read different text types in English that 

feature simple structures and some 

complex elements with everyday 

vocabulary. 

Obtain information and

integrate data that are in different parts 

of the text. 

Make local inferences from explicit 

and implicit information and 

interpret the text by selecting 

relevant and complementary 

information.

Reflect on various aspects of the text, 

evaluating the use of language and 

the intention of the most common 

textual resources based on their 

knowledge and experience.

Read different text types in English 

with some complex structures and 

varied and specialized vocabulary. 

Integrate conflicting information 

located in different parts of the text. 

Interpret the text integrating the main 

idea with specific information to build 

its overall meaning. 

Reflect on the forms and contents of the 

text. 

Evaluate the use of language and 

textual resources, as well as the effect of 

the text on the reader based on their 

knowledge and the sociocultural 

context.

14.2. Infer and 

interpret 

information from 

written texts.

14.3. Reflect and 

evaluate the 

form, content and 

context of written 

texts.

EXPECTED LEVEL AT THE 
END OF CYCLE VII



Answer questions according to
the previous content



1.- We can observe that when students are acting in various 
learning situations or contexts.

a) Standard

b) Competence

c) Capability

d) Performance (Currículo nacional de educación básica regular; 2016, p.38 )



2.- It is not related to the learning standard “Read different text 
types in English as a foreign language”.

a) They are descriptions of the levels of competence development.

b) They are eight in levels of increasing complexity. 

c) They standardize pedagogical processes.

d) They integrate the three capabilities of the competence “Read…” in each level.
(Currículo nacional de educación básica regular; 2016, p.38 )



1) What is the relation between performances and standards?

2) Are standards a problem or a help for your work? Why?

3) What is the most important you have learnt in this 
presentation?

(Currículo nacional de educación básica regular; 2016, p.38 )



Let’s analyze a different standard level
INSTRUCTIONS
- You can work in groups.
- You can use Google Docs for your collaborative work.
- Analyze with different colors the outstanding level of the 

competence Read different text types in English as a foreing
language and answer some questions.

- Revise and edit the language.
- Use your creativity for a good presentation.



MINEDU (2016). Programa curricular de educación 
secundaria.

MINEDU (2016). Currículo nacional de educación básica
regular.
https://www.youtube.com/watch?v=wfhB7fqg4BI

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M. 
(2021). General Guidelines for the English Area in the Peruvian National Curriculum of Regular Basic Education
[PowerPoint slides]. www.editoresacademicos.com.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.

https://www.youtube.com/watch?v=wfhB7fqg4BI






• Understand what learning evidences are according to the
official documents.

• Evaluate a learning evidence according to evaluation criteria.

• As a final challenge, you are going to apply what you have
learnt solving a Google Form questionnaire.



Let’s recognize some important 
words before starting.



1) Co-evaluation (     )

2) Evidence (     )

3) Self-evaluation (     )

4) Heteroevaluation (     )

5) Collaborative work (     )

Write the correct letter.

1

2

3

4

5

AD

A

B

C

D

AD

A

B

C

D

AD

A

B

C

D



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 2016).

• Programa curricular de educación secundaria (Minedu, 2016).

• Resolución Viceministerial N° 00094-2020 MINEDU “Norma que 
regula la evaluación de las competencias de los estudiantes de 
la educación básica”



LEARNING EVIDENCES

WHY TO EVALUATE?

WHAT TO EVALUATE?

FORMATIVE EVALUATION

Let’s read
this

information



❖ is a systematic process.

❖ collects, analyzes and evaluates relevant 
information about the level of competence 
development (standard).

❖ aims to contribute to improve student’s 
learning in a timely manner.

“Currículo nacional de educación básica regular (Minedu, 2016, p. 196)”

Formative
evaluation



What to
Evaluate?

❖ Competences: 1) Read.. 2) 
Communicate… 3) Write…

❖ Specifically: the levels of use of 
capabilities.

❖ This use should be:
- appropriate,
- combined,
- increasingly complex.

❖ Referent: the standards for each
competence.



• Respond to diversity.
• Permanently provide 

feedback based on the 
different students’ needs.

• Learning autonomy.
• Empower students to take on:

- challenges, 
- mistakes, 
- communicate what they 
do, what they know and 
what they don't know

What to
Evaluate?



Resolución Viceministerial N° 00093-2020 MINEDU
“Orientaciones pedagógicas para el servicio educativo de educación básica regular durante el año 2020 en el marco de la emergencia 

sanitaria”

❖ Productions and/or performances carried out by students.

❖ They show students’ learnings and the level of achievement of 
competences.

❖ They are related to specific learning purposes.



✓ What have they learnt?
✓ How have they learnt?
✓ What level of competence

achievement have they reached?
Performance Product



• Essays
• Infographics
• Letters
• Stories
• Recipe
• Poems





Programa curricular de educación secundaria (Minedu 2016, p. 19)

❖ They allow students to develop a task that requires them to 

show their level of learning (standards).

❖ They serve to interpret students’ responses in relation to what 

they are expected to do.

❖ They must be written in clear and simple language.



Observe the evaluation criteria at 
the strategy Learning at Home and 

identify the main components.



Reflect and 
evaluate the form, 
content and context
of written texts.

Do it yourself – D.I.Y.

EDUCACIÓN SECUNDARIA
English: Level Pre A1

My Project

LET’S CREATE!

Create an interview about a problem

Por mucho tiempo se ha dicho que los adolescentes son el futuro, pero

en realidad son el presente y pueden cambiar el mundo y resolver

problemas colaborando y siendo creativos. La semana pasada

elaboraste un organizador visual sobre un problema específico y ahora

debes prepararte para dar una entrevista que ayude a generar

conciencia sobre el problema que escogiste.

Step 1: Reread your graphic organizer and sentences from last week.

Example:

The river is contaminated because people throw 

garbage into it.  Step 2: Think of actions that can

help solve the problem.

Example:

Let´s clean the river.

Step 3: Combine the ideas from Step 1 and Step 2 and describe the

problem and calls for action to help solve the problem. Follow the

example.

Example:

The river is contaminated because people throw garbage into it. Let’s 

clean the river.

Activity 2

Do it yourself –

D.I.Y.

Ask for the learning
product: an interview 

(Written product)

Example of structure: 
cause and consequence

(because, so, then)



Resources:
Language function

(Greetings, how to introduce quotes or
messages, giving and opinion)

Resources:Format
(interview template) and support

(picture/word document)

EDUCACIÓNSECUNDARIA

English: Level Pre A1My Project

3. MESSAGES

• My favorite quote is…

• Fight for

• We have to …

• Let’s …

Quotes

1. GREETINGS

• Good morning

• Thank you for the  

invitation

• It is nice tomeet  

you too

2. TALKING ABOUT THE  

PROBLEM

• There is / are…

• In my opinion …

• I think…

• That’s a great idea.

Use facts

Step 4: Pretend you are a famous innovator, inventor or campaigner. Write your interview script. You can  

use the following “useful phrases” and the suggested template:

Useful phrases

Suggested template

Host Guest INTERVIEW

interviewer Hello (add your name). Welcome to our radio show “YoungVoices”.

you Hello, (add greetings).

interviewer Please, tell us about the problem in your community.

you Well, …(talk about the problem, use facts from step 1)

interviewer
You are right. That is terrible! So what activities can we do to

raise  awareness about the problem?

you (add calls for action from steps 2 and 3)

interviewer What message do you want to share?

you (add a message or quote related to the problem)

interviewer That’s a great message! Keep changing the world.

you Thank you!



Reflect and 
evaluate the form, 
content and context
of written texts.

Do it yourself – D.I.Y.

EDUCACIÓN SECUNDARIA
English: Level Pre A1

My Project

LET’S CREATE!

Create an interview about a problem

Por mucho tiempo se ha dicho que los adolescentes son el futuro, pero

en realidad son el presente y pueden cambiar el mundo y resolver

problemas colaborando y siendo creativos. La semana pasada

elaboraste un organizador visual sobre un problema específico y ahora

debes prepararte para dar una entrevista que ayude a generar

conciencia sobre el problema que escogiste.

Step 1: Reread your graphic organizer and sentences from last week.

Example:

The river is contaminated because people throw 

garbage into it.  Step 2: Think of actions that can

help solve the problem.

Example:

Let´s clean the river.

Step 3: Combine the ideas from Step 1 and Step 2 and describe the

problem and calls for action to help solve the problem. Follow the

example.

Example:

The river is contaminated because people throw garbage into it. Let’s 

clean the river.

Activity 2

Do it yourself –

D.I.Y.

Ask for the learning
product: an interview 

(Written product)

Example of structure: 
cause and consequence

(because, so, then)



1. Adapt the text to the communicative 
situation.

2. Organize and develop ideas in a 
coherent and cohesive way.

3. Use written language conventions in a 
relevant way.

4. Reflect on and evaluate the form, 
content and context of the written text.

Write different text types English as a 
foreign language (VI cycle)

Write different text types English as a 
foreign language (VI cycle)

Write different types of medium length texts in English. Adapt their text
to the receiver, purpose, and register based on their previous
experience and sources of basic information. Organize and develop
their ideas around a central theme and structure it in one or two
paragraphs. Relate their ideas through the use of some cohesive
resources (synonyms, pronominalization, and additive, adversative,
temporal and causal connectors) with everyday and pertinent
vocabulary and grammatical constructions of simple and medium
complexity. Use spelling resources that allow clarity in their texts.
Reflect on the content of the text and evaluate the use of some formal
resources.

Programa curricular de educación secundaria (Minedu, 2016)



Programa Curricular de Educación Secundaria (Minedu, 2016)

My Project: Características o criterios Sí No

1. La entrevista es sobre un problema seleccionado la semana 

anterior en tu  organizador gráfico.

2. La entrevista contiene al menos dos oraciones con las causas, 

efectos y la  llamada a la acción relacionadas al problema escogido

la semana pasada.
3. La entrevista contiene un mensaje o cita (quote) relacionada al 

problema

4. La entrevista contiene un inicio, describe el problema y tiene un final.

1. Adapt the text to the communicative situation.

Adapt the text that he writes in English to the 

communicative situation considering the textual type, 

some characteristics of the discursive genre, the 

format, the support and the purpose. Example: 

Exchange personal information; talk about skills, 

possessions, preferences, sports, and places; talk 

about ongoing, past, and daily activities; describe work, 

school; identify landforms and buy food

2. Organize and develop ideas in a coherent and 

cohesive way.

Produce written texts in English around a topic with 

coherence, cohesion and fluency according to their 

level. Organize text by establishing logical 

relationships (addition, contrast, sequence, 

similarity-difference, and cause-effect) and 

expanding information in a relevant way with 

appropriate vocabulary.

3.Use conventions of written language in a relevant way. Use written 

language conventions as medium-complexity grammar and spelling 

resources that give clarity and meaning to the text. Example: Verb to be; 

wh-questions —what, how, where, what, when, what time, how often, 

whose, how many, how much; possessive adjectives and nouns; 

personal and object pronouns; demonstrative pronouns; adverbs of 

frequency; can; present simple and continuous; quantifiers; comparative 

and superlative adjectives. Use textual resources  to clarify and reinforce 

meanings in the text.

4. Reflect on and evaluate the form, content and 

context of written texts.

Evaluate the written text in English to improve it 

considering grammatical and spelling aspects, and 

the characteristics of textual types and discursive 

genres, as well as other conventions related to 

written language.

CHECKLIST: WRITTEN EVIDENCE
TEXTUAL RESOURCES:  1) Main idea 2) 

secondary idea 3) complementary idea (a 

quote)



My Project: Características o

criterios

Sí No

1. La entrevista es sobre un problema 

seleccionado la semana anterior en tu  

organizador gráfico.

2. La entrevista contiene al menos dos 

oraciones con las causas, efectos y la  

llamada a la acción relacionadas al

problema escogido la semana pasada.

3. La entrevista contiene un mensaje o cita 

(quote) relacionada al problema

4. La entrevista contiene un inicio, describe

el problema y tiene un final.

EXPECTED LEVEL

When students show the expected level regarding the 

competence, demonstrating satisfactory domain in all 

the proposed tasks and in the scheduled time.

STANDARD: VI FOR WRITING



ACHIEVEMENT LEVEL 

(LITERAL 

SCALE)

DESCRIPTION

AD OUTSTANDING LEVEL

When students show a higher level than the expected level in regard to the competence. 

This means that they  demonstrate learnings that go beyond the expected level.

A EXPECTED LEVEL

When students show the expected level regarding the competence, demonstrating 

satisfactory domain in all the proposed tasks and in the scheduled time.

B IN PROCESS

When students are near to or close to the expected level regarding the competence, for 

which they require support for a reasonable time to achieve it.

C BEGINNING

When students show minimal progress in a competence according to the expected 

level. They frequently show difficulties in the development of the tasks, which is why 

they need more time of teacher’s support and intervention.

❖ Descriptions of students’ learning situation. ❖ They are in relation to the learning purposes.



¿Lo puedo hacer?

No, necesito  
ayuda

Un poco,  
pero

necesito 
ayuda

Sí puedo Sí puedo  
y muy bien

1. ¿Puedo identificar información  

específica en un texto breve y

simple?

2. ¿Puedo identificar los propósitos de

los  jóvenes activistas?

3. ¿Puedo organizar mis ideas para

crear  una entrevista breve y

sencilla?

EDUCACIÓN SECUNDARIA

English: Level Pre A1
My Project



Let’s answer a questionnaire where we reflect about our 
learning
INSTRUCTIONS

- Work alone.
- Read the content again in the PDF  version.
- Underline the most important ideas.
- Revise the content in the official documents
- Answer a Google Form questionnaire.



MINEDU (2016). Programa curricular de educación secundaria.

MINEDU (2016). Currículo nacional de educación básica regular.

Resolución Viceministerial N° 00094-2020 MINEDU
“Norma que regula la evaluación de las competencias de los estudiantes 
de la educación Básica”

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M.
(2021). General Guidelines for the English Area in the Peruvian National Curriculum of Regular Basic Education [PowerPoint 
slides]. www.editoresacademicos.com.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.







• Understand what formative feedback is according to the 
official documents.

• Explore some strategies to give feedback in a formative 
evaluation approach.

• As a final challenge, you are going to apply what you have 
learnt solving a Google Form questionnaire.



Let’s recognize some important 
words before starting.



1) Group feedback (     )

2) Individual feedback (     )

3) Oral feedback (     )

4) Written feedback (     )

5) Learning evidence (     )

Write the correct letter.

1

2

3

4

5



Let’s read important concepts from the following
official documents:
• Currículo nacional de educación básica regular (Minedu, 2016).

• Resolución Viceministerial N° 00094-2020 MINEDU
“Norma que regula la evaluación de las competencias de los 
estudiantes de la educación Básica.”

• Evaluación Formativa: Análisis de Evidencias de Aprendizaje y 
Retroalimentación (PerúEduca, 2020)



CHARACTERISTICS

TYPES

STRATEGIES

FORMATIVE FEEDBACK

Let’s read
this

information



❖ It returns information to students 
describing their achievements and 
progress in relation to the expected 
levels for each competence.

➢ What should students have done? 
(Expected level)

➢ What did students try to do?
➢ What did students really do?

❖ It’s based on clear and shared criteria.

“Currículo nacional de educación básica regular (Minedu, 2016, p. 180)”

Formative
Feedback



❖ It gives value to what students have done 
(product/performance) and clearly guides 
efforts to achieve specific learning purposes.

“Currículo nacional de educación básica regular (Minedu, 2016, p. 180)”

Formative
Feedback



Anjovich (2010) en Evaluación formativa: Análisis de evidencias de aprendizaje y retroalimentación (PerúEduca, 2020)

It works from past events, but its purpose is to activate for future.

It demands effort from teachers to make their message clear.

Communication skills are focused on the dialogue.

It implies giving prominence to students to act according to their 

decisions.

Continuous in time



Evaluación del desempeño docente (2018) en Evaluación Formativa: Análisis de Evidencias de Aprendizaje y Retroalimentación (PerúEduca, 2020)

❑ Feedback by discovery 
or reflection

❑ Descriptive feedback
❑ Elemental feedback
❑ Incorrect feedback

❑ Group feedback
❑ Individual feedback

❑ Oral feedback
❑ Written feedback



4. Feedback by discovery or reflection: When teachers guide students so that they are the ones who
discover how to improve their performance or to reflect on their own reasoning and identify the origen of their
conceptions or mistakes.
Ex: “Juan, please observe”:

(a)Mario and Pedro like soccer, but (b) Maria likes volleyball.
(a)They like soccer, but (b) She likes volleyball.

What kind of senteces are these: affirmatives, negatives, or questions?
What are the verbs in (a) and (b)? Is the verb the same in (a) and (b)?

Why is the verb different in (a) and (b)? With which other pronouns we add letter S to the verb? Can you give me an example?

3. Descriptive feedback: When teachers provide students with sufficient information elements in a timely manner to
improve their work, describing what they have made right or wrong, or suggesting in detail what to do to improve.
Ex: “Juan, you write negatives and questions in present simple correctly, but you usually confuse the form of the verb in affirmative. Please, remember that
when we refer to HE(Mario)/SHE (Sofia)/IT(The cat) we add letter S. For example: Maria eats pizza, The cat plays with ball, He writes a letter”

2. Elemental Feedback: When teachers only indicate that the answer or procedure is correct or incorrect.
Ex: “Are you sure of your answer?”, “It is not (a) play, it is (b) plays”

1. Incorrect feedback: Teachers say that something is correct when it is really incorrect.
Ex: “Maria play soccer” is correct! Good job! ”



❑ Collaborative work.
❑ Small groups.
❑ Appropiate when the degree of

each student’s commitment is
high. Furthermore, they should
have an appropriate
understanding of their
strengths and weaknesses
(learning autonomy).

❑ Diversity in the classroom.
❑ Deep understanding of 

students’ performances and 
productions.



❑ Live interactions.
❑ Teachers can perceive

students’ answers.
❑ It is posible through gestures

and silence.

❑ Written messages.
❑ Teachers can leave a record of 

the message.
❑ It demands more precision and 

simplicity in the language.



Evaluación del desempeño docente (2018) en Evaluación Formativa: Análisis de Evidencias de Aprendizaje y Retroalimentación (PerúEduca, 2020)

❑ Keep doing
❑ Start doing
❑ Stop doing

❑ Clarify
❑ Value
❑ Express concerns
❑ Make suggestions

The teacher gives the 
students clues of 
opportunities for 

improvement and the 
students find the errors and 
difficulties from the clues.



Evaluación del desempeño docente (2018) en Evaluación Formativa: Análisis de Evidencias de Aprendizaje y Retroalimentación (PerúEduca, 2020)

❑ Teachers detect frequent 
errors in simple tasks.

❑ Inmediate feedback saying
“This is my favorite
mistake…”

❑ Teachers challenge
students to identify the
mistake and solve it.

❑ It is group feedback.

❑ This strategy helps just to 
organize students.

❑ Teachers say: “How much have 
you learned in this class’”

❑ Students show their fingers:

The advance or 
achievement is 
recognized and 
made explicit. 

Opportunities for 
improvement are 
made explicit.

I don’t understand.

I need help.

I can do it.



Evaluación del desempeño docente (2018) en Evaluación Formativa: Análisis de Evidencias de Aprendizaje y Retroalimentación (PerúEduca, 2020)

❑ This is a tool that helps 
to organize students for 
feedback

.

❑ It offers feedback from
students to teachers.

1. 2. 3.

1. 2.



Let’s observe the evaluation of a 
student’s product at the strategy

Learning at Home. 
Then, let’s practice giving feedback.



Do it yourself – D.I.Y.

EDUCACIÓN SECUNDARIA
English: Level Pre A1

My Project

LET’S CREATE!

Create an interview about a problem

Por mucho tiempo se ha dicho que los adolescentes son el futuro, pero

en realidad son el presente y pueden cambiar el mundo y resolver

problemas colaborando y siendo creativos. La semana pasada

elaboraste un organizador visual sobre un problema específico y ahora

debes prepararte para dar una entrevista que ayude a generar

conciencia sobre el problema que escogiste.

Step 1: Reread your graphic organizer and sentences from last week.

Example:

The river is contaminated because people throw 

garbage into it.  Step 2: Think of actions that can

help solve the problem.

Example:

Let´s clean the river.

Step 3: Combine the ideas from Step 1 and Step 2 and describe the

problem and calls for action to help solve the problem. Follow the

example.

Example:

The river is contaminated because people throw garbage into it. Let’s 

clean the river.

Activity 2

Do it yourself –

D.I.Y.

Ask for the learning
product: an interview 

(Written product)

Example of structure: 
cause and consequence

(because, so, then)



Resources:
Language function

(Greetings, how to introduce quotes or
messages, giving and opinion)

Resources:Format
(interview template) and support

(picture/word document)

EDUCACIÓNSECUNDARIA

English: Level Pre A1My Project

3. MESSAGES

• My favorite quote is…

• Fight for

• We have to …

• Let’s …

Quotes

1. GREETINGS

• Good morning

• Thank you for the  

invitation

• It is nice tomeet  

you too

2. TALKING ABOUT THE  

PROBLEM

• There is / are…

• In my opinion …

• I think…

• That’s a great idea.

Use facts

Step 4: Pretend you are a famous innovator, inventor or campaigner. Write your interview script. You can  

use the following “useful phrases” and the suggested template:

Useful phrases

Suggested template

Host Guest INTERVIEW

interviewer Hello (add your name). Welcome to our radio show “YoungVoices”.

you Hello, (add greetings).

interviewer Please, tell us about the problem in your community.

you Well, …(talk about the problem, use facts from step 1)

interviewer
You are right. That is terrible! So what activities can we do to

raise  awareness about the problem?

you (add calls for action from steps 2 and 3)

interviewer What message do you want to share?

you (add a message or quote related to the problem)

interviewer That’s a great message! Keep changing the world.

you Thank you!



1. Adapt the text to the communicative 
situation.

2. Organize and develop ideas in a 
coherent and cohesive way.

3. Use written language conventions in a 
relevant way.

4. Reflect on and evaluate the form, 
content and context of the written text.

Write different text types in English as a 
foreign language (VI cycle)

Write different text types in English as 
a foreign language (VI cycle)

Write various types of medium length texts in English. Adapt their text
to the receiver, purpose, and register based on their previous
experience and sources of basic information. Organize and develop
their ideas around a central theme and structure it in one or two
paragraphs. Relate their ideas through the use of some cohesive
resources (synonyms, pronominalization, and additive, adversative,
temporal and causal connectors) with everyday and pertinent
vocabulary and grammatical constructions of simple and medium
complexity. Use spelling resources that allow clarity in their texts.
Reflect on the content of the text and evaluate the use of some formal
resources.

Programa curricular de educación secundaria (Minedu, 2016)



Programa curricular de educación secundaria (Minedu, 2016)

My Project: Características o criterios Sí No

1. La entrevista es sobre un problema seleccionado la semana 

anterior en tu  organizador gráfico.

2. La entrevista contiene al menos dos oraciones con las causas, 

efectos y la  llamada a la acción relacionadas al problema escogido

la semana pasada.

3. La entrevista contiene un mensaje o cita (quote) relacionada al 

problema

4. La entrevista contiene un inicio, describe el problema y tiene un final.

1. Adapt the text to the communicative situation.

Adapt the text that he writes in English to the 

communicative situation considering the textual type, 

some characteristics of the discursive genre, the 

format, the support and the purpose. Example: 

Exchange personal information; talk about skills, 

possessions, preferences, sports, and places; talk 

about ongoing, past, and daily activities; describe work, 

school; identify landforms and buy food

2. Organize and develop ideas in a coherent and 

cohesive way.

Produce written texts in English around a topic with 

coherence, cohesion and fluency according to their 

level. Organize the text by establishing logical 

relationships (addition, contrast, sequence, 

similarity-difference, and cause-effect) and 

expanding information in a relevant way with 

appropriate vocabulary.

3.Use conventions of written language in a relevant way. Use written 

language conventions as medium-complexity grammar and spelling 

resources that give clarity and meaning to the text. Example: Verb to be; 

wh-questions —what, how, where, what, when, what time, how often, 

whose, how many, how much; possessive adjectives and nouns; 

personal and object pronouns; demonstrative pronouns; adverbs of 

frequency; can; present simple and continuous; quantifiers; comparative 

and superlative adjectives. Use textual resources  to clarify and reinforce 

meanings in the text.

4. Reflect on and evaluate the form, content and 

context of the written text

Evaluate the written text in English to improve it 

considering grammatical and spelling aspects, and 

the characteristics of textual types and discursive 

genres, as well as other conventions related to 

written language.

CHECKLIST: WRITTEN EVIDENCE
TEXTUAL RESOURCES:  1) Main idea 2) 

secondary idea 3) complementary idea (a 

quote)



My Project: Características o

criterios

Sí No

1. La entrevista es sobre un problema 

seleccionado la semana anterior en tu  

organizador gráfico.

2. La entrevista contiene al menos dos 

oraciones con las causas, efectos y la  

llamada a la acción relacionadas al

problema escogido la semana pasada.

3. La entrevista contiene un mensaje o cita 

(quote) relacionada al problema

4. La entrevista contiene un inicio, describe

el problema y tiene un final.

EXPECTED LEVEL

When students show the expected level regarding the 

competence, demonstrating satisfactory domain in all 

the proposed tasks and in the scheduled time.

STANDARD: VI FOR WRITING





2. El estudiante escribe la entrevista utilizando solo una oración de causa y efecto y al parecer un llamado a la acción

(Help my community with determination and motivation). Sin embargo, este llamado a la acción no suma con alguna idea

clara para ayudar a solucionar ese problema y que a su vez, invite a otras personas a ayudar. Esto podría lograrse usando

la estructura Let’s (sugerida en la consigna Step 3).

Strategy: The feedback ladder

❑ Clarify:”I understand that one problem you consider urgent in your community is the fact that some students need 

money, then they work and don’t go to school” (Making a paraphrase)

❑ Value: By expressing your community problem you wrote a complex sentence use the linking word “because” 

correctly (some teenagers and kids don’t go to school because they need to work) in present simple. Great job!

❑ Express concerns: However, have you consider possible consequence of this problem in the future? Do you think 

your message is effective inviting people to help to solve the problem? How could you motivate to help? What could 

they do specifically?

❑ Make suggestions: What about underlining the aspects you need to improve?  It is a good idea to use the useful 

phrases in step 4 for greetings, messages and talking about problems.



3. El estudiante ha utilizado un mensaje (Children can change the world). Pese a que este

mensaje es motivador, no muestra una relación clara con el problema de ausencia escolar por

trabajo infantil.

Strategy: SED

❑ Keep doing: Your message give hope to people to work for a better world. Also, the use of 

can is correctly written.

❑ Star doing: It would be better to write a message or a quote that help people to reflect 

deeply about the main problem (the fact that teenagers work and don’t go to school). You 

can use expressions suggested in step 4.

❑ Stop doing: Please stop writing in a general way because the message is not clear. 



Let’s answer a questionnaire where we reflect about our 
learning
INSTRUCTIONS

- Work alone.
- Read the content again in the PDF  version.
- Underline the most important ideas.
- Revise the content in the official documents
- Answer a Google Form questionnaire.



MINEDU (2016). Programa curricular de educación secundaria.

MINEDU (2016). Currículo nacional de educación básica regular.

Perú Educa (2020). Evaluación Formativa: Análisis de Evidencias
de Aprendizaje y Retroalimentación.

Resolución Viceministerial N° 00094-2020 MINEDU
“Norma que regula la evaluación de las competencias de los estudiantes de la educación Básica”

Perca Chagua, R. C. , Peláez Alférez, M., Acero Choque, J., Carita Vela, R., Lupaca Arias, D., & Liendo Castillo M. (2021). General Guidelines for the

English Area in the Peruvian National Curriculum of Regular Basic Education [PowerPoint slides]. www.editoresacademicos.com.

Esta obra está bajo una Licencia Creative Commons. Atribución-NoComercial-SinDerivadas 4.0 Internacional.
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