
Foreword

“Colorful flowers with sweet smells are on the ground. It does not 

matter if it is a lockdown area”. These lines from the poem Spring Time 

written by Amelia Nelida Zegarra Hinojosa and which opens this volume 

announces the lightness, grace and beauty of what the readers are 

going to find along the pages of this inspiring publication. 

As pointed out by Amelia Zegarra, sensations and feelings can not 

be denied, cannot be imprisoned, or detained even in the middle of the 

chaos. Despite the pandemic, despite the lockdown, flowers continue 

flourishing and blossoming so that fragrances continue spreading 

around Tacna, around Peru and around the world. 

And like flowers and fragrances, a team of brave educators, members 

of the English Language Teachers’ Network Tacna (REDIT) organized this 

project and faced the challenge to propose a writing contest involving 

their colleagues, English teachers who work in private and public 

schools. The idea was to motivate secondary teachers to express 

themselves in a way they could release their feelings and sensations in 

the middle of the di�cult times brought by COVID-19. The creative 

process was oriented by the organizers and the participants were 

expected to use fifteen words from a vocabulary chart previously 

presented to them. Nevertheless, following Freire's ideas cited here in the 

Foreword, “one cannot expect positive results from an educational or 

political program which fails to respect the particular view of the world 

held by the people”. And, in this project, the view of the world held by each 

teacher was respected undeniably.

The publication has a novel and inspiring character and 

although it was not created under a revolutionary movement it is 

innovative and can be considered part of a combative and activist  
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project given its force and dynamism. The poems speak to the heart of 

education in pandemic times. It has to do with hope, force, energy, and 

passion for teaching. Longing for better days, the teachers/poets seem 

to have experienced alternative ways to express how much they missed 

the direct contact with students. The school is a key site of struggle for life 

and existence and spring is metaphorically representing renaissance to 

them. The lines in each poem bring force and if the task to fill our heart is 

what the teachers have undertaken to themselves, it has been 

successfully completed. As written by Noemi Maquera Ticacala 

“although schools are closed, our hearts are not” (p. 28). And the poems 

presented here show that hearts are definitely opened to propose 

optimism and courage. 

However, it is important to point out that the positiveness has not to 

do with naivety or nostalgia. It has to do with ways these teachers found 

to struggle against silenced and empties schools, it has to do with 

teachers' loneliness, it has to do with the need to deal with virtual classes, 

with lives, with faces on the liquid screen, it has to do with challenge, with 

the challenge to face a new world, to the need to renew, to be re-excited 

about teaching. The words and lines of each poem will be craved in our 

hearts and minds, and they will deep reverberate throughout the schools 

where these teachers teach as well to many other educational sites. 

The poems are tender! They touch us! While they announce the 

spring, they denounce what is involved in a normal and loneliness day 

teaching during the COVID-19 times. In the middle of the simplicity of the 

lines, teachers express their feelings while having to deal with school 

building closed and with the quieted day-to-day absence of students' 

groups arriving and leaving their classroom. Though, the sadness is not 

the tone of the poems. While they contribute to raise awareness of the 

complexity of teaching during the pandemic, they likewise bring magic, 

freshness, and nature. The authors avoid an exaggerated tone of critic 

nonetheless what could seem naïve is politically very important. 
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In this sense, the message is that teaching besides being a political act is 

also a poetic act. The poems about spring and nature written during one 

of the most serious sanitary and political crises which impacted people 

all over the world helps to illustrate that caring of our natural 

environment is more vital than any other practice and policies to our 

survival. As bell hooks¹ wrote under the subtitle Teaching New Worlds/ New 

Words, in her book Teaching to Transgress²: “Like desire, language disrupts, 

refuses to be contained within boundaries. It speaks itself against our 

will, in words and thoughts that intrude, even violate the most private 

spaces of mind and body”. And so, the words of the poems in this volume 

will transcend and go beyond borders. The experiential knowledge and 

feelings of these poet-teachers will trespass, and will impress upon 

readers its reflexive and cathartic value.

Furthermore, all the sensitivity presented in the poems is also in the 

title of the journal. The inspiring lexical choice of it calls our attention: 

Voices from the Desert -Tacna. Besides the idea of attributing agency to the 

teachers with the use of the noun voices, attentive readers may relate the 

term desert to the feelings of solitude, of emptiness and di�culties of the 

hostile living conditions during COVID-19.  Likewise, it is possible to make 

connections between the location of Tacna, which is situated in the arid 

Andean foothill with the sensations people have felt while living in cities 

which have become areas almost devoid of life during the lockdown. 

Thus, the term desert in the title can be read as a geographic condition of 

Tacna or as an allusion to the living conditions during COVID-19 

lockdown that transform our cities in arid and desolate regions. 

Thus, it is a project to be read beyond the lines of the poems. It is 

an initiative that allows us to look to the experiences of teachers who 

most of the time do not have the opportunity to show them, who do

not fit in the pages of most of the books people read. Maybe the 

¹  The writer bell hooks insists that her name must be in lower case [Smith D. (Septembert 28, 2006). “Tough arbiter on 

the web has guidence for writers”. The New York Times. p. E3.]

² Hooks, B. (1994). Teaching to Transgress: Education as the Practice of Freedom. New York, NY: Routledge.
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organizers have not imagined the contest would open hearts and minds 

in a so powerful way that we could heard them even in a long distance. Or 

maybe they have not imagined that the idea of embracing these 

teachers through a project would impact their souls the way it did. 

As an educator, I recognize in this work a valuable space where 

teachers had the right to write, the right to feel, the right to speak. The 

pedagogical insight of the organizers is rooted in the assumption that 

an education is a political act which must respect personal experiences. 

The initiative highlights teachers experience and they possibly will take 

this personal experience to their classroom. Since the initiative makes 

this publication a space where feelings and their voices were valued, not 

neglected, silenced or deemed meaningless, teachers will be inclined to 

make their classroom also a space of collective and liberatory pedagogy 

where students can have voice and value.  

Maria Inêz Probst Lucena

Florianópolis, August, 2021

Almost spring time in Santa Catarina island…
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